Activities for Week 4


Activity 4.1: Bailey’s Story and the Importance of Permanence
Part 1: Watch the video “Bailey’s Story” from Stories of Aging Out. 
Bailey's Story
Please locate the discussion forum labeled Activity 4.1 (Part 2): Bailey’s Story and the Importance of Permanence, you can find this in the Navigation Menu on the left side of your screen.
Part 2: Answer the following questions in the online discussion:

· Given Bailey's age and developmental stage at the time of her entry into the child welfare system, how could a CASA/GAL advocate have made a difference in her case?

· What decisions did Bailey make for herself and how did they work out for her? How did she show resilience in the face of adversity?
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Activity 4.2: Protective Factors
******If you open this link in the Moodle - Do not Close this window after you open it – hit the back button. Closing it closes the Moodle*****
Part 1: Having watched Bailey’s video, click here to learn about factors affecting resilience in youth. Make a note of which protective factors you believe apply to Bailey’s situation. 

It has been shown through research that individuals differ widely in their responses to stress. Because of this, and because resilience is shaped by so many factors, the development of resilience is a personal journey. Some approaches to building resilience may be effective for one person but might not result in success for another.

· In what ways did Bailey find permanence? In what ways did she not?

· How could a CASA/GAL volunteer have made a difference in Bailey's case?

Please locate the discussion forum labeled Activity 4.2 (Part 2): Protective Factors, you can find this in the Navigation Menu on the left side of your screen.
Part 2: In the online discussion, share three protective factors you think are most prominent in Bailey’s case and how you think these factors show up in the case.
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Activity 4.3: Comparing Advocacy Across Age Ranges
Please locate the discussion forum labeled Activity 4.3: Comparing Advocacy Across Age Ranges, you can find this in the Navigation Menu on the left side of your screen.
Participate in the online discussion:

How do you think your role as a CASA/GAL volunteer working with an older youth may differ from your role working with a child age 10 or younger? Think back to what you learned about the developmental differences between children and older youth as you create your response.

[image: image3.png]Activity @




Activity 4.4: What is Culture?
Culture is a learned pattern of customs, beliefs and behaviors, socially acquired and socially transmitted through symbols and widely shared meanings. Culture can be defined as an organized group of learned responses and ready-made solutions to problems people face and how to live day-to-day.

Culture is not only bound by race and ethnicity. Groups of people who work in certain fields may develop a unique culture. They have a unique language, practice model, etc. Culture defines how we do things, think about things and talk about things.

There are many analogies that help us understand culture. One is that culture is like an iceberg: There are parts we can see and parts we can’t see but know are there. The part above the waterline makes up only about 10 percent of an iceberg’s entirety. The visible parts of culture might include dress, music, food and games. Those that we can’t see but know are there include unwritten rules guiding patterns of speech, concepts of time and the meanings of body language.

Please locate the discussion forum labeled Activity 4.4: What is Culture? You can find this in the Navigation Menu on the left side of your screen.
Review the iceberg image below. Choose one component found below the waterline of the culture iceberg and explain an unseen rule from the perspective of your culture. While several of your classmates may come from the same culture, there is a good chance that each person will see slight variations in their culture’s rules, expectations, or customs.
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Like an iceberg, the majority of culture is below the surface.

Surface Culture
Above sea level

food - dress » music
visual arts - drama - crafts
dance - literature « language
celebrations - games

Emotional load: relatively low

courtesy « contextual conversational patterns - concept of time
personal space - rules of conduct - facial expressions

Unspoken Rules
Partially below sea level

nonverbal communication « body language - touching - eye contact
Emotional load: very high

patterns of handling emotions « notions of modesty - concept of beauty
courtship practices - relationships to animals - notions of leadership
tempo of work « concepts of food « ideals of childrearing
theory of disease - social interaction rate « nature of friendships
tone of voice - attitudes toward elders - concept of cleanliness
notions of adolescence - patterns of group decision making
definition of insanity « preference for competition or cooperation
tolerance of physical pain - concept of “self” « concept of past and future
definition of obscenity - attitudes toward dependents - problem solving
roles in relation to age, sex, class, occupation, kinship, and so forth

Unconscious Rules
Completely below sea leve)
Emotional load: intense

Adapted from Indiana Department of Education - Office of English Language Learning & Migrant Education
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Activity 4.5: Exploring Culture and Perceptions
Part 1: As a foundation for expanding your understanding of other cultures, it is important to be thoroughly acquainted with your own. Cultural competence begins with understanding and appreciating your own identity. You are a “culturally rich” individual with your own blend of culture, ethnicity, race, gender, class, sexual orientation, age, religion or spirituality, geographic location and physical and mental abilities.

For each of the categories from the list below, think about your culture and life experiences, and how you would describe yourself, your family of origin or your current family situation to someone you know pretty well. After you have some thoughts in mind for each of the categories, think about the following questions:

· Are there categories that you would have been uncomfortable sharing in front of the large group during the in-person training session?

· What contributes to your feelings of safety when you are asked to disclose personal information?

· Race

· Family Form (single parent, married with no children, etc.) 

· Ethnicity (cultural description or country of origin)

· Gender

· Geographic Identity (rural, urban; in the US, eastern, Midwestern, etc.) Age

· Sexual Orientation Religion or Spirituality Language

· Disabilities

· Socioeconomic Status (low-income, working-class, middle-class, wealthy)

Please locate the discussion forum labeled Activity 4.5 (Parts 2 & 3): Exploring Culture and Perceptions, you can find this in the Navigation Menu on the left side of your screen.
Part 2: Now imagine that you are either Toni or Miles Bleux, the parents of Deshawn, and you are describing yourself to someone who has power over your life; for instance the caseworker, the judge or an attorney. In the online discussion forum, answer the following questions:

· How do you think the caseworker or others might perceive you, and what would be the implications?

· When you describe yourself to them, how might you anticipate their opinions, and how might your concerns impact your interactions with them

Part 3: Respond to at least two of your classmates by asking a question or making a comment about what they have posted.
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Activity 4.6: Stereotyping vs. Cultural Competence
Part 1: Read the material that follows on the difference between stereotyping and cultural competence.

Stereotyping vs. Cultural Competence
Part 2: Think about a time when you felt categorized because of the way you identify yourself. How did you feel? How might a foster child feel? Write down your thoughts. You will not share these thoughts with anyone; be as honest with yourself as possible.
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Activity 4.7: Implicit Association Test
Part 1: Click the Project Implicit exercise below. Follow the instructions to complete the activity.  The Implicit Association Test (IAT) asks you to sort pictures and words into groups as fast as you can. In addition to the IAT, there are some questions about your beliefs, attitudes, and opinions, and some standard demographic questions. There are multiple tests to choose from, to include Race, Skin Tone, Native American, etc. You are encouraged to complete as many tests as you are interested in. 

Implicit Association Test
Please locate the discussion forum labeled Activity 4.7 (Part 2): Sorting People, you can find this in the Navigation Menu on the left side of your screen.
Please locate the discussion forum labeled Activity 4.7 (Part 2): Implicit Association Test (IAT), you can find this in the Navigation Menu on the left side of your screen.
Part 2: In the online discussion forum, share your answers to the following questions based on the sorting activity:

· How did you do?

· What surprised you about the exercise?

· Think about the two cases you’ve worked on so far. Did you observe any stereotyping in the Bleux case? What about in the Greene case?
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Activity 4.8: Walking a Mile in Someone Else’s Shoes
· Please locate the discussion forum labeled Activity 4.8: Walking a Mile in Someone Else’s Shoes, you can find this in the Navigation Menu on the left side of your screen.
· Participate in the online discussion:

· Think back to when you were a child or teenager. Did your peers ever make fun of you for any part of who you were? If so, how did you feel or respond? Did you make fun of anyone else? How did they respond? Comment on the responses of at least two other participants.
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Activity 4.9: Advocating for LGBTQ Youth
· There is a disproportionate number of LGBTQ youth in foster care. At home, LGBTQ youth are more likely than their non-LGBTQ peers to face disapproval, abuse and neglect. Family conflict often becomes so intense that the youth are forced to leave home. Once in the child welfare system, many LGBTQ youth continue to be misunderstood, facing abuse, harassment, and isolation. In foster homes and group care facilities, LGBTQ youth are often mistreated and even harmed by staff, caregivers and other young people.

· Part 1: Read the link below.
· LGBTQ Glossary
Part 2: Watch the video below. 
Randy's story
Please locate the discussion forum labeled Activity 4.9 (Part 3): Advocating for LGBTQ Youth, you can find this in the Navigation Menu on the left side of your screen.
Part 3: In the online discussion, answer the following questions. Reply to your classmates to discuss their answers as well.

· How do you think a youth’s sexual orientation affects his or her identity?

· What obstacles might LGBTQ youth encounter in foster care that would hinder their ability to maintain their identity?

· Do you think these obstacles are unique to LGBTQ youth? If so, why? If not, how are these issues transferable to youth in other situations?

· How could a CASA/GAL volunteer have advocated for Randy?
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Activity 4.10: Foster Youth and Bullying
Part 1: Read the following link on the effects of bullying.

The Effects of Bullying
Part 2: Research policies regarding bullying at a local school, or other youth organization. See if you can discover the following:

· What education is provided to students on the issue of bullying?

· Who is responsible for disseminating that information?

· How is an incident of bullying handled?

Please locate the discussion forum labeled Activity 4.10 (Part 3): Foster Youth and Bullying, you can find this in the Navigation Menu on the left side of your screen.
Part 3: In the online discussion forum, post the information you discovered, including how that school or organization addresses bullying and any other information that may be of interest to your classmates. Include implications for foster youth, who may be the victims or perpetrators of bullying.
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Activity 4.11: Laws Related to Older Youth and Education
Please locate the discussion forum labeled Activity 4.11: Laws Related to Older Youth and Education, you can find this in the Navigation Menu on the left side of your screen.
Choose one of the laws described in the link below and post a three or four-sentence summary of how that law relates to the information you’ve learned so far in this session. In formulating your post, you may choose to use only the information provided in this manual or you may choose to do additional research on your own (speaking with CASA/GAL program staff, looking up additional information online and so on).

Laws Related to Older Youth and Education
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